BECOMING A
TEACHER
EDUCATOR

Student perspectives on navigating
brave spaces in teacher education
and re-shaping professional learning
for professional practices through
complexity
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| also found that repeating key techniques allowed me to ask myself questions, such as 'What happens if
| increase the thickness of that ink line before applying a wash?' or 'How does white gouache act upon a
darker watercolour paint?' This reminded me of the processes of teaching sprints, or practitioner
enquiry, wherein clear questions and structured reflection can help teachers move from vague or
scattergun improvements into more meaningful and analytical change.
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experiences exploring the nuances and context including the tutors/coaches and other
Learners, and believe they provide a credible and trustworthy source of information to
base my findings on.
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Students submit
portfolio of key
evidence from

self-study

Students attend
collegiate
assessment forum

« Small groups led by
tutor

* Time allocated for
tutor and peer
reading of portfolios

Submission is
discussed with
reference to
learning outcomes
of the course

Grading contract
applied and
feedback collated
by tutor

Roving moderator
moves between
groups
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